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Diversity: Children, teachers and materials reflect the cultural, linguistic and ability
diversity of North Carolina. In a classroom of about 15 children, 3 would have identifiable
disabilities. Children and families would come from “all walks of life.”

Inclusion: All children would be able to participate in classroom activities with
adequate supports and adaptations. Make sure that all children can see, hear and use
books, writing instruments and computers. Look and listen for native language use 
to help children develop their communication abilities while learning English.

Family participation: Family advisory boards help to create meaningful opportunities
for parent involvement. Programs that offer home visits often report better relationships
with families. Family partnerships equal better outcomes.

Interaction and engagement: All children should be communicating and actively
engaged in meaningful activities throughout the day. Open-ended questions and
comments should predominate; for example, “Tell me about your drawing,” 
“How did you name that book?” and “How did you make that book?”

Environmental print: Classrooms are rich in displays of print at children’s 
eye level, story books and non-fiction (reference) books in every center, empty food
containers with printed labels, labels for centers in English and in native languages,
menus, maps, recipes, directions, alphabet books and toys, signs, cards, notes 
and letters written to children and families, examples of children’s writing 
and drawings displayed.

Literate role models: Adults model the use of print by following recipes, completing
and following lists, writing down and posting what children say and do, giving children
written comments on their play, ordering from a menu in the pretend restaurant or
shopping from a list in a pretend grocery store.

Accessible literacy materials: Laminated books, page “fluffers,” adapted crayon
holders, sign language and communication boards/devices can make literacy 
materials accessible. Make sure all children can use
literacy-related materials and that they have some
way to communicate while reading, drawing,
writing, telling and acting out stories.

Ongoing observations: Teachers make notes
of what children are doing and saying, keep
samples of children’s writings and drawings 
and take pictures/videos of children’s 
play in order to document children’s
development over time.

Reading and writing: Do it
everywhere, everyday, all of the
time. Paper, chalk boards, white
boards and accessible writing
instruments are readily
accessible to children in every
center (and outdoors) so that 
they can make signs, write notes,
draw pictures about what they
are doing and communicate
messages to others.

For additional information on how to create a literacy 
rich environment, please reference THE EARLY LANGUAGE 
AND LITERACY OBSERVATION TOOL (THE ELLCO) 
at http://www.brookespublishing.com. 

References
Dickinson, D. & Tabors, P. (Eds) (2001). Beginning literacy with language: Young children
learning at home and school. Baltimore: Paul H. Brookes.

IRA & NAEYC (1998). Joint Position Statement. Learning to read and write: Developmentally
Appropriate Practices for Young Children. Young Children (54), 30-46.

Koskos, K.,Christie, J., Richgels, D. (March, 2003). The essentials of early literacy instruction.
Young Children (58), 52-60.

McGregor, G. & Vogelsburg, R.T. (1998). Inclusive schooling practices: Pedagogical and
research foundations. Baltimore: Paul H. Brookes.

Miller, P., Fader, L., Vincent, L.J. (2000). Preparing early childhood educators to work with
families who have exceptional needs. In New teachers for a new century: The future of early
childhood professional preparation. Washington, DC: National Institute on Early Childhood
Development and Education, U.S. Department of Education.

Odom, S.L. (Ed.) (2002). Widening the circle: Including children with disabilities in preschool
programs. New York: Teachers College Press.

Ostosky, M.M. & Horn, E. (Eds.) (2002). Assessment: Gathering meaningful information.
Monograph Series No. 4. Denver, CO: Sopris West.

Pierce, P. & McWilliam, P. (1993).  Emerging literacy and young children with severe speech
and physical impairments; Issues and possible intervention strategies.  Topics in Language
Disorders, 13(2) 47-57.

Powell, D. R. (2000). Preparing early childhood professionals to work with families. In New
teachers for a new century: The future of early childhood professional preparation.
Washington, DC: National Institute on Early Childhood Development and Education, U.S.
Department of Education.

Smith, B.J., Miller, P.S., & Bredekamp, S. (1998). Sharing responsibility: DEC-, NAEYC-, and
Vygotsky-based practices for quality inclusion. Young Exceptional Children, 2(1), 11-20.

Snow, C., Burns, S., & Griffiths, P. (Eds.) (1999). Starting out right, a guide to promoting
children’s reading success. Washington, DC: National Academy Press.

Turnbull, A.P. & Turnbull, H.R. (2001). Families, professionals, and exceptionality:
Collaborating for empowerment. Des Moines, IA: Merrill Publishing Co.

North Carolina Resources: Model Emergent Literacy Programs on SIPII, download a brochure
at http://www.ncsip.org/LiteracyRichClassroom.pdf

Compiled by Patsy Pierce, Ph.D., Speech-Language Department, UNC-Chapel Hill
patsy_pierce@med.unc.edu and Bonnie DiLeone, Wake County Public Schools, bdileone@wcpss.net.

Sponsored by: 

PUBLIC SCHOOLS OF NORTH CAROLINA
State Board of Education
Department of Public Instruction
EXCEPTIONAL CHILDREN DIVISION
Mary N. Watson, Director

Contact for information or brochures: Kathy Baars, Preschool Programs, kbaars@dpi.state.nc.us

Dr. Carolyn Cobb, Executive Director  



G
re

et
in

g 
A

re
a

•
Si

gn
-in

 a
re

a 
fo

r 
ch

ild
re

n 
to

 fi
nd

 t
he

ir
 n

am
es

/
pi

ct
ur

es
, w

ri
te

, o
r 

ot
he

rw
is

e 
in

di
ca

te
 t

ha
t 

th
ey

 h
av

e 
ar

ri
ve

d
•

Cl
as

sr
oo

m
 n

ew
s-

 w
ha

t 
ar

e 
w

e 
w

or
ki

ng
 o

n,
sp

ec
ia

l e
ve

nt
s

•
Fa

m
ily

 in
fo

rm
at

io
n-

 p
ic

tu
re

s,
 n

ot
es

 
to

 p
ar

en
ts

•
La

be
le

d 
sp

ac
e 

fo
r 

ea
ch

 c
hi

ld
’s

 b
el

on
gi

ng
s

•
“M

e 
M

us
eu

m
” 

di
sp

la
yi

ng
 la

be
le

d 
ar

ti
fa

ct
s 

of
 t

he
 c

hi
ld

 fe
at

ur
ed

 fo
r 

a 
sp

ec
ia

l t
im

e
•

“Q
ue

st
io

n 
of

 t
he

 D
ay

” 
ch

ar
t 

fo
r 

ch
ild

re
n 

to
re

sp
on

d 
by

 w
ri

ti
ng

 t
he

ir
 n

am
es

, p
ut

ti
ng

 
a 

co
un

te
r 

in
 a

 ja
r, 

et
c.

G
ro

up
 M

ee
ti

ng
 A

re
a

•
Ch

or
e 

ch
ar

ts
•

Lu
nc

h 
an

d 
sn

ac
k 

m
en

us
•

Fe
at

ur
ed

 b
oo

ks
 o

f i
nt

er
es

t
•

Cl
as

sr
oo

m
 r

ul
es

 a
nd

 p
ro

m
is

es
•

Cl
as

sr
oo

m
 s

ch
ed

ul
e 

(p
ic

tu
re

 a
nd

 w
rit

te
n 

fo
rm

s)
•

AB
C/

lo
go

/w
or

d 
w

al
l

•
Ch

ild
re

n’
s 

di
ct

io
na

ri
es

O
ut

do
or

s
•

O
ut

do
or

 e
as

el
 w

it
h 

pa
in

t,
 m

ar
ke

rs
•

Pi
ct

ur
e 

sy
m

bo
ls

 a
va

ila
bl

e 
fo

r 
ch

ild
re

n 
to

 in
di

ca
te

 a
 c

ho
ic

e 
of

 o
ut

do
or

 a
ct

iv
it

ie
s 

or
 t

ha
t 

th
ey

 a
re

 h
ot

, t
hi

rs
ty

, e
tc

•
B

oo
ks

 s
ho

w
in

g 
ch

ild
re

n 
pl

ay
in

g 
ou

ts
id

e
•

St
op

 s
ig

n 
an

d 
ot

he
r 

di
re

ct
io

na
lit

y 
si

gn
s,

 lo
go

s
•

W
ri

tt
en

/p
ic

tu
re

d 
sc

av
en

ge
r 

hu
nt

s
•

Ac
ce

ss
ib

le
 p

ap
er

, w
hi

te
 b

oa
rd

s,
 c

ha
lk

 b
oa

rd
s

an
d 

w
ri

ti
ng

/d
ra

w
in

g 
in

st
ru

m
en

ts
, i

nc
lu

di
ng

si
de

w
al

k 
ch

al
k 

fo
r 

ch
ild

re
n 

to

°
m

ak
e 

si
gn

s 
fo

r 
th

ei
r 

pr
et

en
d 

pl
ay

°
m

ak
e 

si
gn

s 
ab

ou
t 

th
ei

r 
bu

ild
in

g 
pr

oj
ec

ts

°
ch

ar
t 

ou
td

oo
r 

sc
ie

nc
e 

pr
oj

ec
ts

 li
ke

 p
la

nt
 

gr
ow

th
 a

nd
 b

ir
d 

w
at

ch
in

g

°
de

ve
lo

p 
pr

oj
ec

ts

A
rt

/C
re

at
iv

it
y 

Ce
nt

er
:

•
W

ri
ti

ng
 p

ad
s,

 w
hi

te
bo

ar
ds

, p
ap

er
•

Pe
nc

ils
, c

ra
yo

ns
, m

ar
ke

rs
•

N
on

-c
on

ve
nt

io
na

l a
rt

 in
st

ru
m

en
ts

 - 
cu

t 
up

 fo
od

 (
su

ch
 a

s 
po

ta
to

 s
ha

pe
s)

,d
is

h
w

as
hi

ng
 s

po
ng

es
, n

et
ti

ng
 m

at
er

ia
ls

, c
om

bs
•

W
ri

tt
en

/p
ic

tu
re

d 
di

re
ct

io
ns

/s
ug

ge
st

io
ns

 
to

 fo
llo

w
•

B
oo

ks
, p

os
tc

ar
ds

, a
nd

 p
ic

tu
re

s 
of

 fa
m

ou
s 

pa
in

ti
ng

s 
an

d 
ar

ti
st

s
•

Pl
ay

do
ug

h 
al

ph
ab

et
 s

ta
m

pe
rs

D
ra

m
at

ic
 P

la
y 

Ce
nt

er
(H

ou
se

ke
ep

in
g)

•
Te

ac
he

r-
an

d-
ch

ild
 m

ad
e 

co
ok

bo
ok

s 
an

d 
re

ci
pe

 c
ar

ds
•

Em
pt

y 
fo

od
 a

nd
 o

th
er

 p
ro

du
ct

 c
on

ta
in

er
s

w
it

h 
la

be
ls

 a
nd

 lo
go

s 
on

 t
he

m
•

Te
le

ph
on

e 
bo

ok
s

•
W

ri
ti

ng
 p

ad
s,

 w
hi

te
bo

ar
ds

, p
ap

er
•

Pe
nc

ils
, c

ra
yo

ns
, m

ar
ke

rs
, c

he
ck

bo
ok

s,
 

cr
ed

it
 c

ar
ds

•
En

ve
lo

pe
s,

 s
ta

m
ps

, s
ta

ti
on

ar
y,

 m
ai

lb
ox

•
Fi

lin
g 

ca
bi

ne
t,

 fi
le

 fo
ld

er
s

•
Th

em
at

ic
al

ly
 r

el
at

ed
 c

hi
ld

re
n’

s 
bo

ok
s 

(e
.g

., 
po

st
 o

ff
ic

e,
 z

oo
, a

ir
po

rt
, r

es
ta

ur
an

ts
)

•
Sh

op
pi

ng
 b

ag
s,

 c
ou

po
ns

•
M

ag
az

in
es

, n
ew

sp
ap

er
s,

 t
el

ev
is

io
n 

gu
id

es
•

Ti
ck

et
s 

(e
.g

., 
m

ov
ie

, p
la

y,
 a

ir
pl

an
e)

•
Pr

in
t 

it
em

s 
ch

ild
re

n 
br

in
g 

in
 fr

om
 t

he
ir

 
ho

m
e 

ex
pe

ri
en

ce
s 

(e
.g

., 
ca

rd
s,

 le
tt

er
s)

 

W
oo

dw
or

ki
ng

 C
en

te
r

•
W

ri
ti

ng
 p

ad
s,

 w
hi

te
bo

ar
ds

, p
ap

er
 

•
Pe

nc
ils

, c
ra

yo
ns

, m
ar

ke
rs

•
W

ri
tt

en
 p

ic
tu

re
 d

ir
ec

tio
ns

 fo
r 

ch
ild

re
n 

to
 fo

llo
w

•
B

oo
ks

 r
el

at
ed

 t
o 

w
oo

d 
w

or
ki

ng

B
lo

ck
 C

en
te

r
•

Ta
pe

, c
ar

db
oa

rd
 (

al
l s

ha
pe

s/
si

ze
s)

•
B

lo
ck

s 
co

ve
re

d 
in

 p
la

in
 p

ap
er

•
W

ri
ti

ng
 p

ad
s,

 w
hi

te
bo

ar
ds

, p
ap

er
•

Pe
nc

ils
, c

ra
yo

ns
, m

ar
ke

rs
•

B
oo

ks
 a

nd
 p

ic
tu

re
s 

of
 b

ui
ld

in
gs

, 
hi

gh
w

ay
s,

 fa
rm

s
•

B
lo

ck
s 

w
it

h 
AB

Cs
 o

r 
st

or
yb

oo
k 

ch
ar

ac
te

rs
 o

n 
th

em
•

B
lo

ck
s 

w
it

h 
di

ff
er

en
t 

so
un

d 
m

ak
er

s 
in

si
de

 o
f t

he
m

•
Ye

llo
w

 c
on

st
ru

ct
io

n/
ca

ut
io

n 
ta

pe
•

W
or

k 
in

 p
ro

gr
es

s 
si

gn
s

•
M

in
ia

tu
re

 d
ol

ls
/p

eo
pl

e 
of

 v
ar

io
us

 c
ul

tu
re

s,
ag

es
 a

nd
 a

bi
lit

ie
s

W
ri

ti
ng

 C
en

te
r

•
Co

m
pu

te
r 

an
d 

ap
pr

op
ri

at
e 

ex
pl

or
at

or
y

so
ft

w
ar

e,
 p

ri
nt

er
•

Ty
pe

w
ri

te
r

•
Jo

ur
na

ls
•

R
ub

be
r 

st
am

ps
 a

nd
 in

k 
pa

ds
•

Al
l k

in
ds

 o
f p

ap
er

•
Al

l k
in

ds
 o

f p
en

ci
ls

, p
en

s,
 m

ar
ke

rs
, c

ha
lk

•
Cl

ip
bo

ar
ds

•
En

ve
lo

pe
s,

 s
ta

ti
on

ar
y,

 p
os

ta
ge

 s
ta

m
ps

,
ad

dr
es

s 
la

be
ls

, n
am

e 
ta

gs
•

Ju
nk

 m
ai

l, 
em

ai
l

•
St

ap
le

s,
 s

ta
pl

er
, p

ap
er

 c
lip

s,
 h

ol
e 

pu
nc

he
rs

,
st

am
p 

pu
nc

he
rs

, t
ap

e,
 r

ul
er

s
• 

Sa
nd

pa
pe

r 
le

tt
er

s
• 

In
di

vi
du

al
 m

ai
l b

ox
es

 fo
r 

ch
ild

re
n 

to
 w

ri
te

no
te

s 
an

d 
fo

r 
pa

re
nt

s 
to

 s
en

d 
in

 n
ot

es
to

 t
he

ir
 c

hi
ld

re
n

R
ea

di
ng

 C
en

te
r

•
Ch

ec
k-

ou
t 

lib
ra

ry
 c

ar
ds

 a
nd

 s
ys

te
m

 
to

 u
se

 t
he

m
•

Al
l k

in
ds

 o
f b

oo
ks

- s
to

ry
 b

oo
ks

, n
on

-f
ic

ti
on

,
po

et
ry

 a
nd

 w
or

dl
es

s 
pi

ct
ur

e 
bo

ok
s 

di
sp

la
ye

d 
so

 t
ha

t 
al

l c
hi

ld
re

n 
ca

n 
se

e 
th

e 
co

ve
rs

 
an

d 
ac

ce
ss

 a
nd

 u
se

 e
ac

h 
bo

ok
•

B
oo

ks
 o

n 
ta

pe
, l

ab
el

ed
 w

it
h 

th
e 

bo
ok

 n
am

es
•

Ta
pe

 r
ec

or
de

rs
 fo

r 
ch

ild
re

n 
to

 r
ec

or
d 

th
ei

r 
ow

n 
st

or
ie

s
•

B
oo

k 
co

ve
r 

di
sp

la
y

S
ci

en
ce

 C
en

te
r

•
Ch

ar
ts

 a
nd

 d
ia

gr
am

s 
re

fle
ct

in
g 

ch
ild

re
n’

s
pr

ef
er

en
ce

s,
 t

ho
ug

ht
s,

 id
ea

s
•

Si
m

pl
e 

w
ri

tt
en

/p
ic

tu
re

 d
ir

ec
ti

on
s 

fo
r 

ch
ild

re
n

to
 fo

llo
w

 fo
r 

sc
ie

nc
e 

ex
pe

ri
m

en
ts

•
B

oo
ks

 r
el

at
ed

 t
o 

it
em

s 
in

 t
he

 s
ci

en
ce

 a
re

a
(i

ns
ec

ts
, f

is
h,

 le
av

es
)

•
W

ri
ti

ng
 p

ad
s,

 w
hi

te
bo

ar
ds

, p
ap

er
, c

lip
bo

ar
ds

 
•

Pe
nc

ils
, c

ra
yo

ns
, m

ar
ke

rs
•

R
ul

er
s,

 s
tr

in
g,

 t
ap

e
•

Th
er

m
om

et
er

s

M
us

ic
 C

en
te

r
•

So
ng

 b
oo

ks
•

M
ov

em
en

t,
 in

st
ru

m
en

t 
ch

ar
ts

•
W

ri
ti

ng
 p

ad
s,

 w
hi

te
bo

ar
ds

, p
ap

er
, p

en
ci

ls
,

cr
ay

on
s,

 m
ar

ke
rs

 t
o 

w
ri

te
 s

on
gs

, m
ak

e
“f

av
or

it
es

” 
ch

ar
ts

, r
ec

or
d 

m
ov

em
en

t/
da

nc
es

•
Vi

de
os

 o
f s

on
gs

 w
it

h 
w

or
ds

 s
ho

w
n 

on
 

th
e 

sc
re

en
•

Ka
re

ok
e 

m
ac

hi
ne

 o
r 

m
ic

ro
ph

on
e 

fo
r 

ch
ild

re
n

to
 s

in
g 

w
it

h 
am

pl
ifi

ca
ti

on
 a

nd
/o

r 
w

or
d 

cu
es

S
na

ck
/E

at
in

g 
A

re
a

•
M

en
us

, s
ch

oo
l m

en
us

 fo
r 

lu
nc

h
•

N
ot

es
 fr

om
 p

ar
en

ts
 in

 c
hi

ld
re

n’
s 

lu
nc

h 
ba

gs
 

or
 t

o 
be

 p
ut

 o
n 

lu
nc

h 
tr

ay
s

•
Ch

ar
ts

 fo
r 

ch
ild

re
n 

to
 in

di
ca

te
 fa

vo
ri

te
 

fo
od

s 
an

d 
pr

ef
er

en
ce

s
•

Pa
pe

r 
an

d 
pe

nc
ils

 fo
r 

te
ac

he
rs

 a
nd

 c
hi

ld
re

n 
to

 w
ri

te
 g

ro
ce

ry
 li

st
s

•
N

am
es

 o
f c

hi
ld

re
n,

 a
dd

re
ss

es
, p

ho
ne

nu
m

be
rs

, e
tc

. t
o 

in
di

ca
te

 s
ea

t 
pl

ac
em

en
t

B
at

hr
oo

m
/W

as
h 

A
re

a
•

Pi
ct

ur
e 

sy
m

bo
ls

 fo
r 

re
m

in
de

rs
 o

f c
or

re
ct

se
qu

en
ce

 t
o 

w
as

h 
ha

nd
s

•
Po

tt
y 

ch
ar

t
•

B
oo

ks
(i

f p
er

m
it

te
d)

•
Po

st
er

s,
 p

oe
m

s,
 e

tc
. o

n 
w

al
ls

 a
nd

 c
ei

lin
gs

 
(i

f p
er

m
it

te
d)

E
V

E
R

Y
W

H
E

R
E

—
Yo

u 
sh

ou
ld

 s
ee

 c
hi

ld
re

n’
s 

dr
aw

in
gs

, s
cr

ib
bl

es
, w

ri
ti

ng
s 

w
it

h 
w

ri
tt

en
 

di
ct

at
io

n 
of

 w
ha

t 
th

e 
ch

ild
re

n 
sa

id
 a

nd
 d

id
 w

hi
le

 c
re

at
in

g 
th

ei
r 

w
or

k;
 p

ho
to

gr
ap

hs
 o

f c
hi

ld
re

n 
an

d
fa

m
ili

es
 w

it
h 

ca
pt

io
ns

 d
es

cr
ib

in
g 

w
ha

t 
is

 h
ap

pe
ni

ng
 in

 t
he

 p
ic

tu
re

s;
 c

hi
ld

-m
ad

e 
bo

ok
s 

an
d 

cl
ea

rl
y

la
be

le
d 

ar
ea

s,
 s

he
lv

es
, d

ra
w

er
s,

 c
on

ta
in

er
s 

in
 p

ri
nt

/p
ic

tu
re

s/
sy

m
bo

ls
 in

 E
ng

lis
h 

an
d 

ot
he

r
la

ng
ua

ge
s.

 A
du

lt
s 

m
od

el
in

g 
al

l o
f t

he
 a

bo
ve

!

In
 a

dd
it

io
n 

to
 c

on
ve

nt
io

na
l o

bj
ec

ts
 fo

un
d 

in
 a

 p
re

sc
ho

ol
 c

la
ss

ro
om

, t
hi

s 
li

st
 is

 a
 n

on
-

ex
ha

us
ti

ve
 c

om
pi

la
ti

on
 o

f i
te

m
s 

av
ai

la
bl

e 
to

 a
ll

 c
hi

ld
re

n 
in

 a
 li

te
ra

cy
-r

ic
h 

en
vi

ro
nm

en
t.

Pr
in

te
d 

it
em

s 
sh

ou
ld

 r
ef

le
ct

 d
if

fe
re

nt
 la

ng
ua

ge
s.

 P
ic

tu
re

s 
an

d 
co

m
m

un
ic

at
io

n 
sy

m
bo

ls
 

w
it

h 
as

so
ci

at
ed

 w
or

ds
 s

ho
ul

d 
be

 d
is

pl
ay

ed
 in

 a
ll

 a
re

as
 fo

r 
ch

il
dr

en
 n

ot
 c

ur
re

nt
ly

co
m

m
un

ic
at

in
g 

al
l t

ha
t 

th
ey

 c
an

 t
hr

ou
gh

 s
pe

ec
h.

 B
oo

ks
 a

nd
 w

ri
ti

ng
 a

nd
 d

ra
w

in
g 

in
st

ru
m

en
ts

 s
ho

ul
d 

be
 a

da
pt

ed
 fo

r 
ch

il
dr

en
 w

it
h 

ph
ys

ic
al

 a
nd

 s
en

so
ry

 im
pa

ir
m

en
ts

.

C
E

N
T

E
R

on
 L

it
er

ac
y


